Facilitation Guide: Progression in Girls’ Leadership
About this Workshop: 

In this workshop, participants will use a “learning by doing” approach to develop two understandings: a common definition of, and language to describe, girl leadership; and tools and techniques for supporting girls’ leadership. These concepts of learning by doing, learner leadership, and cooperative learning are also the same concepts used when facilitating inquiry science activities.

After a check-in and brief review of the activity cycle, everyone gets hands-on and dives into an exploration of “girl-led.” By experiencing the same science activity three different ways – adult-controlled, girl-controlled, and a mix of the two – the group develops a common experience to draw from during the discussion that follows. Participants will gain insights on when (or if) to use each kind of approach, and what, specifically, an adult does to make a certain level of girl control happen. They also gain comfort with leading inquiry science activities, and realize that science activities are just as much a part of Girl Scouts as cookies, camping, and crafts.

Session time:  2 hours, 40 minutes, plus time for participants to apply what they have learned to their roles
Audience: Direct-service volunteers who have been working with girls for a few months; support-level volunteers and staff (facilitators/trainers; service unit managers; membership, volunteerism, and program staff)
For Ideas, Help, or General Conversation About This Workshop:

Inquiry in the Community, c/o

Dr. Jen Sorensen

Seattle University

901 12th Ave.

PO Box 222000

Seattle, WA 98122

206-296-5411

sorensj1@seattleu.edu
www.seattleu.edu/scieng/inquiry

About This Facilitator Guide:

Besides supply lists, an overview, and workshop timing, we also provide detailed facilitation instructions. Instructions to you, the facilitator, are in plain text. Sample scripts for introductions, transitions, or other key points are in italics. 
[image: image1.png]


Created by Girl Scouts of Western Washington and Seattle University as part of the Inquiry in the Community project. This material is based upon work supported by the National Science Foundation under Grant Nos. DRL-0813455 and DRL-0813464. Any opinions, findings, and conclusions or recommendations expressed in this material are those of the author(s) and do not necessarily reflect the views of the National Science Foundation.

Learning Questions and Objectives:

	Learning Questions
	Learning Objectives

	What do different levels of girl and adult control look like and feel like as a participant? 


	· Participants experience the same activity – an experiment with spinning tops – three different times. Each time provides an example of a different balance of girl/adult control over the activity: mostly adult-controlled, mostly girl-controlled, and a balance of the two.

· Next, participants begin their debrief of the activities by identifying the characteristics of each version of the activity.

	How do you create different levels of girl and adult control in an activity?

	· Participants identify and discuss the specific strategies used by the facilitators in each version of the activity.

	When are different levels of girl and adult control appropriate?

	· Participants then discuss if and when they might use each approach with girls, and evaluate how different factors (safety concerns, complexity of the activity, girls’ experience level, and need for a specific outcome) might affect the level of control chosen.

· Participants discuss the concept of “progression” – that girls experience a variety of levels of girl control within their activities, and that over time they experience large levels of control more frequently, and with more complex activities. 

	How will I implement these concepts of girl and adult control with…?
	· We recommend adding a section on how participants can apply these concepts of girl and adult control after the discussion of the “Progression in Action” chart. You might have troop leaders choose which level of control they would use in leading the top activity with their girls, or have facilitators/trainers examine their facilitation practices and discuss how these concepts might influence them.


This Workshop At-A-Glance
	Section time

Elapsed time
	What
	How
	Materials needed

	5 min.

0:00 - 0:10
	Welcome 

Check-in

	Welcome

“Walk the line” activity; check-in assesses comfort with ideas presented
	

	5 min.

0:10 – 0:15
	Workshop overview
Agenda

	Intro to workshop

Discuss agenda
	

	5 min.

0:15 - 0:20
	Parking lot

Review group agreement
	Intro parking lot

Revisit the group agreement and make revisions if necessary
	Group Agreement

Parking Lot

	5 min.

0:20 - 0:25
	Intro activity cycle

Transition to tops activity rotations


	Intro activity cycle; put arrow on “introduce” 


	Activity Cycle with moveable arrow

	1 hour, 15 min.
0:25 – 1:40
	Top activity – 

Three rounds, three different ways
	Each group experiences stations A, B, and C, albeit in different orders. 
	Top activity supplies for Stations A, B, C

	15 min.

1:40 – 1:55
	Characteristics of each station
	Large group discussion
	Characteristics easel sheet

	10 min.

1:55 – 2:05
	Elements of control
	Large group discussion
	Control easel sheet

	20 min.

2:05 – 2:25
	Assessing helpful adult behaviors
	Small group discussions; report out
	Easel sheet for each station; easel sheet up front with the questions on them

	10 min.

2:25 – 2:35
	Defining progression
	Facilitator explains our definition of “progression” and  walks through Progression in Action chart
	

	X min.

2:35 – ???
	Next up: planning 
	Create a planning session here, in which participants will apply what they’ve learned to their volunteer/staff role(s)


	

	5 min.

2:35 – 2:40
	Wrap-up & Closing


	Parking lot debrief

Review – what we covered
Closing ceremony/reflection – “walk the line” activity around their comfort with the ideas presented
	


	Content/Time
	Session details
	Materials needed

	Activity Setup
	Pre-Workshop Setup

Pre-prints:

· You will need to pre-print the following, either on easel paper or on a whiteboard:

· Group Agreement

· Parking lot (8 ½” x 11” paper is fine for this)

· Activity Cycle (same as in the handouts)

· An arrow drawn on a sticky note, to indicate which step of the activity cycle you’re in

· Characteristics of Each Station (same as in the handouts)

· Who Controlled The… (a grid to fill in, same as in the handouts)

· An easel sheet for each station (Station A, Station B, Station C) with the following questions written on each:

· What Did The Facilitator Do?
· When Would You Use?
Activity Station Setup

Set up the three activity stations as follows; put Stations A & B on one side of the room, and Station C as far away as possible.
Station A setup:

Place these supplies on each table:
· 1 golf pencil/person
· 1 “cocktail” (6”) plate/ person
· 4 pennies/person
· 2-3 rolls masking tape

· 2-3 rolls clear tape
· sheets of paper on which to spin the tops 

Station B setup:

Have pre-printed and/or ready-to-go:

· 2 easel sheets, headed “our questions”

· 1 8 ½” x 11” sheet, labeled “dream box”

· 1 easel marker

· Strips of sticky dots – 1 per person

· Make Your Plan sheets – 1 per every 2 people
Place these supplies on each table:
· 1 golf pencil/person
· 1 “cocktail” (6”) plate/ person
· 2-3 rolls masking tape

· sheets of paper on which to spin the tops 
Place these supplies on a nearby “supply” table:

· ~4 pennies per person
· 3-6 rolls clear tape
· 1 long pencil/person

· 1 “lunch” (9”) paper plate/person

· 3 pair scissors
Station C setup:

Place these supplies on each table:
· 1 pre-made top

· Sheets of paper on which to spin the tops

Place these supplies on a nearby “supply” table:

· 2 golf pencils/person
· 1 long pencil/person

· 2 “cocktail” (6”) plates/ person
· 1 “lunch” (9”) paper plate/person

· 4 pennies/person

· 5-6 bamboo skewers

· toothpicks

· modeling clay

· 3 rolls masking tape

· 3 rolls clear tape
· pieces of cardstock
· 6 pair scissors

· Make Your Plan sheets


	For a group of 25 people:

2/3 of a box of golf pencils

125 cocktail plates

50 lunch plates

300 pennies (can be re-used)

50 long pencils

9 rolls masking tape

9 rolls clear tape

12 pairs of scissors

~50 sheets plain paper

12 bamboo skewers

Box of toothpicks

1 pack modeling clay

10 sheets cardstock

photo card: pennies on tops

For stations B and C:

Make a plan sheets (template in separate document)
For station B:

Easel sheet for capturing ideas (1 for each round)

Easel sheet marker

Dot voting dots – 1 strip of 4/person

Dream box
8 easel sheets (if no whiteboard available; 4 if there is a whiteboard)



	Content/Time
	Session details
	Materials needed

	Welcome and Check- In
10 min.

0:00 – 0:10
	Welcome participants and thank them for joining us for this workshop. 
Today we’re going to focus on one process: girl-led. We use a three-part definition of girl led:

· Girls learning to lead other girls (like program aides)

· Choice of their activities (like choosing which journey to do)

· Choice within an activity (within the activity they’re doing at the moment, girls make meaningful choices that impact the outcome of the activity)

In particular, we’re going to focus on this third aspect of girl-led: how to give girls control and leadership within whatever activity you’re doing.
(The GSLE diagram is in the participant guide, page 1; the process definitions are on page 2.)

Check-In

This is a “walk the line” style check in. 

· Read the following pairs of statements. 

· For each statement pair, assign one statement to one side of the room, and the other statement to the opposite side of the room. (Yes, it is intentional that similar statements end up on different sides of the room at different times; we want to avoid having a “bad” side of the room and a “good” side.)
· Participants will indicate their level of agreement with the statement by where they choose to stand:

· If they totally, 100% agree with one of the statements, they stand at that side of the room. 

· They can stand at different points on the “line” (in between the two sides of the room) to indicate partial agreement with a statement. They might end up standing in the middle, partway to one side, etc. 

· For some of the statements, do a quick “why are you standing here?” to a couple different people in the group.

Statement pairs:

These move from less personal to more personal, with a fun wrap-up one at the end.
Samoas
Thin Mints
Mountains
Beaches
5 –year-olds
15-year-olds
Right now, I’m feeling energized!

Where’s the coffee?

I’m mustering my excitement to be here today.

I’m super-excited to be here today.

In general, I am more comfortable with giving girls/adults direction, so they accomplish what they want to do.
(If needed, for this pair remind participants that it’s likely that they can do both of these things, depending on need; so, all things being equal, which one are they more comfortable with?)
In general, I am more comfortable letting the girls/adults plan and execute something on their own, even if it means they fail to accomplish their desired task.
My default kind of facilitation (the kind I do when my brain is fried and I can’t think of anything else) is one where I say “you figure it out!” and go find my coffee.

My default kind of facilitation (the kind I do when my brain is fried and I can’t think of anything else) is one where I tell people what to do.

I have tons of concrete ideas of how to give girls more control and decision-making power within a certain activity.

I’m not sure what specific things I could do to give girls more control within an activity.

I like doing tasks where I’m told exactly what the finished product should look like.

I like doing tasks where I don’t know what the finished product should look like.

Chocolate
Vanilla
Thank them for participating in the check-in, and have them return to their seats.

	Participant guide: page 1 (GSLE) and page 2

	Overview and Agenda

5 min.

0:10 – 0:15
	One of the most challenging things for us to do is to figure out when to “let go” and how much control over an activity to give to girls or adults. While there’s no perfect formula, today’s workshop will give you ideas for different ways to let your group of girls or adults take control – in a way that’s appropriate to their age/experience, and the nature of the activity.
To do this, we’ll do three things:

· Review the Girl Scout activity cycle.

· Experience the very same activity (in this case, spinning tops) done three different ways.

· Use this experience to frame our discussion of “girl-led” – ways we can give girls (or adults) control in their activity, and how this relates to the concept of “progression.” Because we will have all had the same experience with the different tops activities, we can talk about girls’ leadership in real-world specifics, instead of abstract ideas.

	

	Parking Lot & Group Agreement
5 min.
0:15 – 0:20
	Before we go any further, we are going to create something called a “group agreement” for ourselves. A group agreement spells out the kind of behavior that we expect of each other; some people also call these “ground rules.” Some of you might have talked about group agreements in previous classes; we’ll create one as a group now so we’re all on the same page.

· Brainstorm a list of appropriate individual & group behaviors that will support a good learning environment. Write these down on a piece of easel paper.

· Ask if the group to vote on the group agreement. Have participants close their eyes and vote with either a “thumbs up” to approve it, or a “thumbs down” if they think something needs to be changed.

· If there are “thumbs down” votes, continue the discussion to identify the changes needed, and make changes. Revote if necessary.

Review the concept of a parking lot: if ideas or questions come up that aren’t about what we’re discussing/doing at the moment, write them down on a sticky note and put it on the “parking lot.” We’ll then work to address it either later with the group, or with you individually if need be. Point out where the parking lot is in your room.

	Parking lot poster

Sticky notes on tables
“Group Agreement” easel sheet


	Intro the Activity Cycle/set up the following activity
5 min.

0:20 – 0:25
	Activity Cycle Intro
Our activity today will go through 4 steps, called the Activity Cycle. The Activity Cycle is key to the learning by doing process; it is part of what makes Girl Scout activities memorable and purposeful. 
Explain each step of the activity cycle, using the poster. The cycle is in the participant guide, page 3.
· Spark – Girls get their first introduction to a topic or activity. Maybe they learn how to plant seeds, make a paper bag rocket, or about what parks are in their area.
· Plan  - Girls plan both the “what” and “how” of what they’ll do. They decide to try planting their seeds with and without compost, or decide to go to the park with a pool; then, they figure out what they need to make it happen.
· Do – Girls get busy! They plant their seeds or take their trip.
· Reflect – Girls think about what they did and learned. They might talk about it, draw pictures, invite their families to a slide show and party, or make up a song.
Next, put the arrow on the “spark” – for the next hour and a half, they’ll be experiencing the project’s curriculum and developing a common language around “girl-led.”

Transition to the activities
· We’re now going to have you experience the same activity – tops – done three different ways.
· Also, because we’ll be playing with tops three times in a row, it’s okay if you’re kind of tired of tops by the end. That’s okay! Just suspend belief a little, sum your inner “I love tops! I’ve never done them before!” and go for it.

· Split into two smaller groups. One group goes to Station A; the other starts at Station C.

Logistics:

· Very important: facilitate these exactly as they are written! The following debrief won’t work unless you do. Resist the urge to engage the group in conversation at A, and to tell people what they should do at C (beyond asking open-ended questions.)
· Your group will switch to a new location in the room each time they do the activity. (The participants are better able to remember what happened, when, during the later debrief if they do this.).

· You have 1 hour to do all three stations. Station A will take ~15 minutes; participants then get a 5 minute break before their next station. Stations B and C each take 20 minutes. Be prepared to give limited time for experimentation (especially at B and C) to keep things moving! 
· See the chart below for how to rotate the groups (and facilitators) amongst the stations.

Station A (10 min)
+ 10 min break

Station B

(20 min)

Station C

(20 min)

Round 1

 Group 1

Facilitator 1

Group 2

Facilitator 2

Round 2

Group 2

Facilitator 1

Group 1

Facilitator 2

Round 3

Group 2

Facilitator 1

Group 1

Facilitator 2


	Activity cycle poster, with moveable arrow that sticks on each step of the cycle
Participant guide, page 3

	STATION A:  Adult-controlled activity 

~15 minutes for this station, plus 5 minute break
0:25 – 0:50
	Spark

Tell participants that today we will be investigating tops. Specifically, we will be investigating the question “how does the location of weight affect how the top spins?”

Show participants how to make a simple top: 

· Position the plate upside-down.

· Poke a golf pencil through the middle of the plate. There should be about 1” between the tip of the pencil and the plate.

· Wrap a 6” length of masking tape around that section of pencil, just above the tip and below the plate. 
· Put the top on a piece of paper to protect the table from pencil marks.

· Position the top so the pointy end of the pencil is on the table. 
· Spin and see what happens!

Give participants a couple minutes to make and spin the tops.

Plan

· Next, tell them that we will use pennies to investigate how the location of weight affects the spin. 
· Have participants pair up (a group of three, if necessary, is okay). 
· Each group takes 8 pennies. 
· On one top, have them tape 4 pennies around the middle of the plate, right next to the pencil. 
· On the other top, have them place 4 pennies (equally separated from one another) at the edge of the plate.
· If you have three in one group, have the third person place their pennies halfway between the edge of the plate and the pencil. 

Do

· When their tops are ready, have the pairs spin the tops at the same time and see which one spins longer. (Or, have one person time with a watch and the other spin…this would keep the “spinner” the same.) 
· Have them try this comparison 3 times (2 if you’re really crunched for time.) 

· While teams are working, listen to see if any issues arise. If they do, tell them what you think the issue is, and how they should solve it.  
· A common issue is that the hole around the pencil gets bigger, and the pencil spins inside of the plate. Tell them to fix this by taping the pencil to the plate.
Reflect
· Gather the group back together and synthesize their findings. 
· Tell them what they did (they made tops, added weight at the edge of the paper/in the middle, spun both tops to compare)…

· …and tell them what they learned (tops with weight in the middle do XXXXXX; tops with weight on the outside do XXXXX.)

Thank them all for playing with tops! 

If they don’t want to keep their tops, have participants disassemble their tops and leave the supplies for the next group. 
Go to the next station. Emphasize that Station C will start the top activity all over again, in a different way – so try to pretend as best as possible that they didn’t just do Station A.


	1 golf pencil/person

1 “cocktail” (6”) plate/ person

4 pennies/person

3 rolls masking tape

3 rolls clear tape

sheets of paper on which to spin the tops 

photo card: pennies on tops



	STATION B:

Shared adult/girl control 
20 min
0:50 – 1:15

	Spark

Tell participants that today we will be investigating tops. 

Show participants how to make a simple top: 

· Poke a golf pencil through the middle of the plate. There should be about 1” between the tip of the pencil and the plate.

· Wrap masking tape around that section of pencil, just above the tip and below the plate. 
· Put the top on a piece of paper to protect the table from pencil marks.
· Position the top so the pointy end of the pencil is on the table. 

· Spin and see what happens!

Give participants a couple minutes to make and spin the tops.

While they are spinning, ask them to pay attention to the tops and think about things they might like to change about their top.

Plan – Choosing “What”
· Have people put down their tops and regroup. 
· Ask participants to each share one thing they might like to change about their top. 
· As people share what they would like to change, phrase those changes as “what if” questions and write them down on the poster (titled “Our Questions”). 
· Example: someone says “I want to make the pencil longer” – write it down as “What if I use a longer pencil?”
· Have a sheet nearby titled “Dream Box.” If there are any questions that come up that you can’t work on today (because you don’t have the right people, time, or supplies), write it in the “dream box.” Explain that this is an idea we could come back to later (at, say, our “next troop meeting.”) (Note: make sure the only supplies that are “in bounds” for use at this station are those designated for Station B! Save the Station C extra supplies until later.)
· Give everyone 4 sticky dots and have them “dot vote” for the question they want to investigate. 
· Designate tables for the top 2-4 vote-getters. (You want to end up with about 2-6 people in each group.) 
· Have participants quickly move to the table for the question they are personally interested in working on.

Plan – Deciding “How” 
· Give each group a “Make Your Plan” sheet.
· Give them ~3-6 minutes to come up with a plan for investigating their question.

· Have them take notes on the “Make Your Plan” sheet.

· Float back and forth between groups and check on their progress

· Use open-ended questions as you check on them. Some useful questions are “tell me about your plan” and “is there anything else you need to add to this plan?” 

Do

· As groups develop their plans, have them segue right into carrying out their plans. 
· If any issues arise as the groups work, tell them what issue you’re seeing, and then engage in open-ended questioning to help them come up with a solution.

Reflect

· When you have 5 minutes left, regroup. 
· Ask each group to share what they did and what they discovered with the whole group. 
Let them keep their tops (or disassemble if they don’t want them); have them help clean up.
Transition to the next station! A little bit of comical “wow, I’ve so excited because I’ve never done tops before!” will go a long way.

	2 golf pencils/person

2 “cocktail” (6”) plates/ person

4 pennies per person

masking tape

clear tape

1 long pencil/person

1 “lunch” (9”) paper plate/person

scissors

sheets of paper on which to spin the tops
Make a plan sheets

Easel sheet for capturing ideas (1 for each round)

Easel sheet marker

Dot voting dots – 1 strip of 4/person

Dream box


	STATION C:

Girl-controlled activity 
20 min
1:15 – 1:40

	Spark

Show a simple pre-made sample top, and demonstrate spinning it on the paper.

Tell participants: 

· Today we are going to learn as much as we can about spinning tops.
· For inspiration, we have this sample top and the materials on the table.  
· You can build a basic top like this one, but I encourage you to use a variety of materials to explore how tops work.  
Give Instructions for Plan, Do and Reflect
Tell participants:

· Our general question today is “What can you discover about spinning tops?”
· First, find a partner to work with (a group of 3 is okay if you have an odd number). 
· With your partner, decide what specific question you want to investigate.

· Then, make a plan for how you’ll do it. Make Your Plan sheets are available, if you would like to use them; you don’t have to, however.
· Once you have your plan, you can segue right into “doing” your plan, and into any new questions or plans that come up.

· You will have about 10 minutes to work in pairs. 

· After that time, you will need to decide how to share what you have learned with the rest of the group.

· Have fun!
While They’re Working
This is where you as a facilitator get to use your best open-ended questioning skills, and have to be as supportively hands-off as possible. At this station, we have to model an activity where girls decide…

· what to do

· the process by which they’ll make a plan
· their plan

· how they carry out their plan (the “doing”)

· what issues they’re having, and how to solve them

· and how they’ll share their lessons learned with the group (the “kind” of reflection – verbal, drawing, skit, etc.)

This is perhaps the trickiest station to facilitate. It’s natural to want them to succeed – to step in and solve problems for them, direct their planning, or tell them what to do. Resist that urge! They may get frustrated; that’s perfectly okay, and often some frustration leads to really cool discoveries. Conversely, it’s also easy to not facilitate at all – to make a dash for the bathroom or deal with supplies while they’re working. While you’re more hands-off at this station, you’re still an engaged facilitator. Here are some tips:
· Encourage exploration – it is perfectly OK for a team to make more than one top, to compare findings with other teams, or to “mess about” with their top.  
· If a team appears to be distracted by decorating their top, bring them back to their plan. How does the decoration help answer their question, or impact how the top spins?
· Maintain motivation – if you notice participants getting bored or distracted, suggest they try different materials or a new question, or encourage them to check in with other teams to gain inspiration.

· Offer reassurance to participants who are afraid of “doing something wrong.”  Offer positive reinforcement to participants for exploring their questions.

· Open-ended questions/statements are your friends. Some good ones are:
· What question are you working on?

· Tell me about your plan.
· What happened when you…?

· What have you tried so far?

· Do you think it makes a difference if…?
· What new questions does this lead you to?
· Encourage participants to take note of the questions they come up with as they explore.  

· If a group is having trouble, use open-ended questions to help them identify the issue and decide how they want to work through that issue.

Give a “5-minute warning” 10-11 minutes before the end of your allotted time for this station.  
Remind participants that they need to come up with a way of sharing what they did and learned during the upcoming reflection. (Talking, drawing, singing, dancing, skit, whatever.)
Reflect

With 5 minutes left, regroup for the reflection. Ask each group to share what they have learned about how tops work.
Ask the groups to clean up and return materials as they found them. They are welcome to keep their tops, if they like.

	1 pre-made top

2 golf pencils/person

1 long pencil/person

2 “cocktail” (6”) plates/ person

1 “lunch” (9”) paper plate/person

4 pennies/person

5-6 bamboo skewers

toothpicks

clay/play-doh

masking tape

clear tape

pieces of cardstock

scissors

sheets of paper on which to spin the tops

make a plan sheets

	Debrief:  Assessing the characteristics of each station

15 min

1:40 – 1:55
	Welcome all of the participants back into one group.

It’s time to compare the three versions of the top activity you just did.  Participants can take notes in their participant guide, page 4.  
· Ask: How would you describe the characteristics of the activities at Station A?  At Station B?  Station C? 
· To get them thinking, ask them to reflect on what they physically did, how they felt, and what they were thinking at each station.

· If the group starts talking about differences in what the adult did, or when they would use this approach, write it down and redirect it back to the above prompt. You’ll have lots of time to discuss this later.

· Fill in their responses in the appropriate column on the “Characteristics of Each Station” poster. 
· Examples include:  Had to follow directions, boring, comfortable, very structured (Station A ), opportunity to be creative, got to take risks, more ambiguous (Station C), very un-structured, frustrating, comfortable, creative (Station E)

	Characteristics easel sheet
Participant guide, page 4

	Debrief:  Assessing elements of control 

10 min

1:55- 2:05
	Next, it’s time to look at who had control over each step of the activity at the three different stations.  Look at the second table in the participant guide, page 4.
Ask the participants to help you decide who had control over the spark, question, plan, investigate, and reflect steps for Station A: the adult, the girl, or a combo of the two? Fill this in on the “Who’s in Control?” poster, and then do the same for Station B and Station C.

Who controlled the…?

Station A (Adult control)

Station B (Girl/adult control)

Station C (Girl Control)

Spark

Adult

Adult

Adult (little bit of girl)

Plan – What
Adult

Adult (structure)/Girl (idea)
Girl (both structure and idea)
Plan – How
Adult

Adult (structure)/Girl (the plan)
Girl

Do
Adult

Adult/Girl

Girl

Reflection

Adult

Adult (structure) /Girl (content)
Girl

Tips:

· Plan – What:  distinguish between who provided the structure for the decision-making, and who made the decisions.

· Plan – How: again, look at who controlled the planning structure, and who made the decisions.

· Do: look at who had charge of identifying issues and proposing solutions.
· Reflect: again, look at who decided what kind of reflection to do (speaking, drawing, photos, etc.) and who provided the “content” of the reflection.

	Participant guide, page 4
“Control” easel sheet

	What did the adult do to create this level of control?
When would you use this approach?
20 min.

2:05 – 2:25

	By filling out the control table, we considered what the adult was doing throughout the activity.  Now we are going to analyze the stations through a different lens:  How did the adult take or give control at each step in the inquiry?  

Break the participants up into 3 small groups:  station A, station B, and station C. Give each group their station’s sheet of easel paper (the one with the same questions written on it as in their handouts).
Ask each group to talk about:  
· What, specifically, did the “adult” (or facilitator) do to create this level of control? What did they say, do, have for supplies?

· When would they use this kind of approach with girls?  (what kinds of activities, situations, etc.)

· Remind them that you can use a different approach (more/less control) for each step of an activity – it doesn’t have to be the same approach for each step. Have them take notes on a sheet of easel paper.
· Give them 10 minutes to talk.

Report out:

· Have the Station A group report out and hang their easel sheets. 

· Ask the other participants if they have thoughts or ideas to add about that station. 

· Add any extra ideas to their easel sheet.

· Repeat with the other groups. 
They can take also notes in their participant guide, page 5.

	Station A, Station B, and Station C easel sheets
Participant guide, page 5

	Defining progression

10 min.

2:25 – 2:35

	Introduce participants to the Progression in Action chart in their participant guide, page 6.
Make these points:

· This grid is not something to memorize; rather, it’s a tool to help us think about girl leadership, and something you can always refer back to when needed.

· It is appropriate to use a different level of girl control at different times, and for different activities.

· There are two elements to consider:

· The age and experience level of your girls (Daisies? Juniors who’ve done a couple overnights? Seniors who’ve traveled before?)

· How complex the activity is (tops vs. day trip vs. trip to Mexico)
· The grid is therefore not as simple as “Daisies are on the left, Ambassadors on the right.” Daisies can have a lot of control if it’s a fairly simple activity and they’ve done something similar before. Likewise, if Ambassadors are learning a skill that has clear safety considerations (like how to set up ropes for rock-climbing), there may be more adult control during parts of their activity cycle.

· Point out that the A approach is to be used very sparingly, and that over time, we want girls to gain more and more control over activities. This is called “progression.”
· Girls can have different amounts of control at different parts in the activity cycle. This allows for a lot of flexibility to meet girls’ needs. You may, for example, mix in some “spark” activities that you choose (journey activities, badges, field trips, etc.) alongside the activities girls choose to broaden their horizons. Within that activity, however, girls may take a significant amount of control.
· Your role will be ever-changing – once you think you’ve hit the right level of control, something will change. It’s part of the fun of working with girls!

	Participant guide, page 6

	Next up: planning
5 min.

2:35 – 2:40
	Segue to what we’ll be thinking about next: how to apply this to their role (as facilitators, service unit members, etc.). 
Share the following points:

· We all just had some experiences to help us think about the Girl Scout processes, and specifically about girl-led. 

· Refer back to the activity cycle. Their experience with our workshop(s) was part of the “introduce” step – being introduced to and getting some experience with a concept.
· This means that, for us, it’s time to move on to the next piece of the activity cycle: planning. Specifically, we want to plan how we can apply what we’ve learned to…
(INSERT HERE YOUR SECTION ON HOW YOU WANT THEM TO APPLY WHAT THEY’VE LEARNED)


	Additional pages in the participant guide, as necessary


	Closing 

5 min.

2:40 - 2:45
	Check the parking lot and address any questions/thoughts there.

Finish with a “walk the line” style check- out. Here are the statement pairs for the check-out:

I’m mustering my excitement about what we just did/talked about.

I’m super-excited by what we’ve just did and talked about.

This workshop has given me a better understanding of what “girl-led” might look like in practice.

I’m still trying to figure out why we just spent a bunch of time playing with tops.
If a volunteer asked me, I have tons of concrete ideas of how to give girls more control and decision-making power within a certain activity.

I’m not sure what specific things I could tell a volunteer to do in order to give girls more control within an activity.

I really have to think about what things I might want to do 
I already have specific ideas of what I want to do more of/less of/differently.

Thank everyone for engaging in the session.
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